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Reading at Hadleigh Junior School 

INTENT 

At Hadleigh Junior School, we believe that creating a love of reading is a vital tool in ensuring our children 

are given the best life chances. Cultivating readers with a passion for a wide range of materials will ensure 

that children’s love of reading will extend far beyond the classroom and allow them to build on their skills 

independently through a real curiosity and thirst for knowledge. This is driven by the three key areas of 

Experiences, Growth Mindset and Mastery. 

We aim to: 
 

• raise the standards of reading for all children 

• perceive reading as not only a lifelong enjoyable activity, but a purposeful, lifelong skill 

• use reading independently to support learning across the curriculum  

• use a range of reading strategies to support them with unfamiliar words and texts  

• be knowledgeable about authors, illustrators, different genres and styles  
• give children opportunities to link current objectives to previous learning from previous years, 

including Key Stage 1 

• effectively prepare children for the challenges of Key Stage 3 

 

IMPLEMENTATION 
 

We believe that: 

• Reading is challenging. We develop our understanding and command of the English language 

through our experience of and exposure to challenging texts. 

• Reading is varied. We recognise that reading comes in many forms and is essential to everyday life. 

• Reading is explored. We interrogate texts through rigorous study to develop understanding and 

purpose. 

• Reading is inspirational. We are enthused and stimulated by what we read and use the ideas and 

techniques that we have experienced when reading to inform our own written work. 

Curriculum 
 
At Hadleigh Junior School, we follow the Hadleigh English Curriculum, derived from the National 

Curriculum (2014). 

Children’s reading studies will focus on four key themes that are revisited and further developed each year. 

These are ‘Reading Words’, ‘Developing Reading Attitudes’, ‘Reading as Readers’ and ‘Reading as Writers’. 

These key areas are further broken down into smaller objectives in each year group forming the basis of 

medium term plans for daily reading sessions. Children are given opportunities to consider and link prior 

learning when facing new work, as well as daily practise of current skills being learned. These small steps to 

learning and remembering will enable the children to develop mastery of reading skills over time. 
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Teaching and Learning 

At Hadleigh Junior School, books form the heart of our curriculum. We aim to develop children’s love of 

reading and as such all learning starts with a high quality inspirational text that is carefully chosen in order 

to provide meaningful opportunities from which to teach other subjects such as Science, Geography and 

History.  

We make the link between reading and writing explicit – we read as writers and write as readers. The 

progress through each unit shows the transition from reading as writers (focusing on structure, 

characterisation, language features, vocabulary etc) to writing as readers (word play, description, 

composition, planning, editing, revising etc). The use of modelling, sentences stems and experiences may 

also be used, amongst other teaching strategies. High quality live feedback will be provided to children as 

necessary, in line with the marking and feedback policy.  

When working with a model, we use a variety of strategies to deepen the reading experience, such as: 

boxing up to investigate grammar and its purpose; drama, hot-seating, freeze framing and text mapping to 

develop understanding and meaning; comprehension to develop literal and inferential understanding. 

During all lessons across the curriculum, children are given as many opportunities to read aloud as 

possible. When using a text to learn in any subject, teachers use literal and inferential questioning to check 

and deepen understanding. In all instances of reading, teachers model reading strategies including how to 

use phonics to decode unknown words.  

Teachers model fluency and promote its importance across the curriculum as a key tool to aid 

comprehension. Teachers discuss prosody when reading fluently and with expression. Children are 

supported when reading aloud to achieve a good level of reading speed and accuracy, through live 

feedback as per the marking and feedback policy. Teachers may also use echo reading  whereby children 

copy their pace, intonation and emphasis as well as choral reading to develop fluency.  

Phonics 

At Hadleigh Junior School, phonics is taught alongside our spelling curriculum as appropriate, particularly in 

Year 3, according to the need of individual pupils and classes. When pupils join our school, pupils’ results 

from the Year 1 Phonics screening are carefully analysed to test to check whether they achieved a pass or if 

they repeated it in Year 2. A reading age for all children is also established on entry.  Children who did not 

pass their phonics screening check in Year 1 or Year 2 are tracked throughout their time at Hadleigh Junior 

School to ensure the right level of support is put in place. 

Children that did not achieve a pass at Year 1 or 2 or who have a reading age lower than their chronological 

age are given a personalised intervention (Little Wandle: Rapid Catch-Up Programme).  All children 

complete an initial assessment with their class teacher and are then grouped depending on their starting 

phase.  The interventions may be delivered by class teachers or by teaching assistants.  Assessments are 

completed at the end of each phase to identify any gaps before moving on to the next phase. Additional 

interventions to support phonics and reading may also include but are not limited to: small group support 

in class, using the online Lexia programme for 60 mins per week, personalised weekly spellings, reading 

staged books from the Big Cat reading scheme and Rapid Reading.  
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Reading Lessons 

Children’s reading studies focus on the National Curriculum reading domains: vocabulary, inference, 

prediction, explanation (author intention, language selection etc), retrieval, summarising / sequencing.  

Reading lessons are taught 4 or 5 times a week as per the sequence: 

• Session 1: Background context / teacher read the text  

• Session 2: Teach key vocabulary / re-read the text (incl. paired, choral, echo reading etc)  

• Session 3: Teach focus reading skill with modelled / shared examples  

• Session 4: Independent practise of focus reading skill  

• Session 5: Mixed skills quiz (unseen text) 

All children read the same text during session 1-4.  Each text has been carefully selected to link with the 

year group’s theme and provide the correct level of challenge. During session 5, children may access 

different texts depending on their independent reading ability.  Throughout the reading sequence, children 

will practise reading aloud, discuss key vocabulary, participate in rich discussions about authors, characters 

and themes, answer verbal questions and complete a range of comprehension activities. Reading sessions 

are personalised as appropriate to the needs of the children and adaptations are made accordingly. 

Children are given opportunities to consider and link prior learning when facing new work using 

metacognitive thinking. These repeated steps to learning and applying skills will enable the children to 

develop mastery of reading skills over time. 

 

Banded Books 

When children join the school in Year 3, they are assessed using the Collins ‘Assessing Fluency in Reading’ 

resource in order to place them on the correct level of our banded reading scheme Collins: Big Cat Reading 

Books, which runs from stages 1 – 15 Upon completion of this, children progress to the Free Reader stage. 

All children are able to take a book from the school library that is appropriate to their ability. 

The table below illustrates the relationship between Year Group, Age and Big Cat Band. 
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Children who are working below age related expectations will complete a reading assessment every 6 
weeks with their class teacher and this will be recorded on their Progress Book Log. Children who are 
working at age related expectations in Year 3 will begin on Copper Band.  They will progress onto Topaz  
After February half term.  Children who are working at age related expectations in Year 4 will begin on 
Ruby Band.  They will progress onto Emerald after February half term.  Children who are working above 
age related expectations will be initially assessed to determine their starting band and will progress 
accordingly.  
 

Assessment 

Teachers assess children’s reading ability in a number of ways. The formative assessments that teachers 

make as part of every lesson help teachers to adjust their daily plans.  

At the end of each term, children complete the Progress in Reading Assessment test produced by Hodder.     

In Year 6, children complete previous SATs papers. This generates a standardised score which can be 

compared to prior attainment scores from previous years including KS1. For children not matching or 

exceeding their prior attainment scores, teachers may complete the gap analysis tool to identify areas for 

development. Standardised scores are recorded on Sonar to monitor progress and attainment over time.   

All assessments are discussed in termly Pupil Progress meetings, with a focus on the individual needs of 

children, using the tracking of prior attainment scores as the basis of discussions. 

Reading Interventions 
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Situations may arise in which individuals work at a level above or below that of the rest of the year group 

or may need assistance to accomplish particular tasks. This will become apparent through teachers’ daily 

use of ongoing assessment. Any children identified as working below the expected standard or making less 

than expected progress will be discussed in Pupil Progress meetings. Teacher led strategies will be put in 

place in the first instance to help close any identified gaps. 

Where children are thought to need further additional help, teachers work through an in-house referral 

procedure (with support from the SENDCO) that is consistent with the Code of Practice on Identification 

and Assessment of Special Education Needs. This will lead to identification of further steps that could be 

taken by the teacher and if necessary, any additional support that could be offered by the SEN team. 

Parents are informed of any decisions made. 

Home learning 

We see parents/carers as important partners in the process of developing reading skills. We encourage 

parents/carers to support their child’s learning by listening to their child read at home every day with adult 

support as necessary. All children take home a book which is appropriate to their level of ability. Children 

on the banded reading scheme may have a library book and a stage book whereas free readers will have a 

library book only.  Parents are also provided with updated guidance as their children move through the 

school so they can continue to offer appropriate support.  

 

.  

The School Library 

Children visit the school library once every week. All children can select a book to take home, regardless of 

ability. Children are encouraged to select a range of different types of book across the year, from fiction, 

non-fiction, biographies, classics, poetry etc. Children are given support from teachers as necessary to 

select books and ensure the book is of appropriate challenge to them. 

Fiction is organised by a coloured sticker system which denotes the ability level of each book: 

White - picture books 

Red - early readers (KS1 standard) 

Light Green – Year 3  

Yellow –Year 4, Year 5 and Year 6 

Blue – Year 6 only 

Promotion of Reading 

We aim to inspire children to read in a number of ways but firstly through our book led curriculum. Special 

guests to the school, such as visiting authors are actively sought, providing children with stimulating and 

enjoyable experiences associated with reading and writing.  We enthusiastically participate in World Book 
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Day every year and encourage children and staff to dress up as their favourite characters and bring in their 

favourite books. We also hold yearly book fairs to encourage and celebrate reading for pleasure. Children 

also have access to books on the playground so they can continue to read for pleasure during their lunch 

time.  All children are also encouraged to take part in ‘The Reading Race’ whereby children receive prizes 

once they have read a set amount of pages over a given period of time.  

IMPACT 

Through the implementation of our Reading Policy, children will understand the purpose of reading and its 

link to enjoyment and lifelong learning. Children will have mastered essential skills to further develop not 

only their reading skills but also use their Reading knowledge and skills, in all curriculum areas, to enable 

them to know more, remember more and understand more. 

All children will make good academic progress in reading from their individual starting points, mastering 

the skills and knowledge of the National Curriculum. Evidence of pupils’ academic progress can be seen in 

the work they produce in their books each lesson and through both formative and summative 

assessments. The KS2 SATs results are a further indication of pupils’ academic achievement. 

Children will have developed their knowledge of prominent authors and illustrators. Children will be able 

to use a variety of strategies to support them decode unfamiliar texts and the meaning of unknown words 

and as a consequence, be prepared and confident for the next stage of their learning in English. By the 

time children leave Hadleigh Junior School, they are competent, lifelong readers who can recommend 

books to their peers, have a thirst for reading a range of genres including poetry, have been exposed to 

high quality vocabulary and can confidently participate in discussions about books. 

 

 

 

 

 

 

 

 

 

 

 



HJS English Policy March 2026 Page 9 of 15 
 
 

 

Writing at Hadleigh Junior School 

INTENT 

At Hadleigh Junior School, we believe that writing is an essential life skill. It relies on a variety of skills 

including reading, spelling, handwriting, grammar and composition. It is the ability to convey meaning in 

written language for different purposes. It enables children to communicate ideas and understanding 

effectively in all curriculum areas. This is driven by the three key areas of Experiences, Growth Mindset and 

Mastery. 

At Hadleigh Junior School, we aim to: 

• raise standards of writing for all children 

• inspire children to write by providing an exciting and engaging hook or purpose for their writing 

• give children the opportunity to write everyday 

• give children the opportunity to plan, draft, edit and revise work through a range of genres variety 

of contexts 

• develop a love of writing in all children 

• develop children’s creative minds and expand on their vocabulary 

• develop children’s independent writing skills by increasing their ‘writing stamina’ so they can write 

quietly with focus and enjoyment for a sustained period of time 

• give children opportunities to link current objectives to previous learning from previous years, 

including Key Stage 1 

• effectively prepare children for the challenges of Key Stage 3 

IMPLEMENTATION 

Curriculum 

At Hadleigh Junior School, we follow the Hadleigh English Curriculum, derived from the National 

Curriculum (2014). 

Teaching of writing must be embedded within a meaningful, creative context where children are clear of 

the purpose to their writing. Writing should be based on a cross curricular, inspirational hook or experience 

planned for the children by teachers that will inspire and motivate children to write. 

Spelling, grammar and punctuation are taught in conjunction with the purpose being covered and should 

always link to the text being produced at the end of the unit. Specific writing, grammar, spelling and 

punctuation objectives for each year group can be found on Curriculum Maps. 

We believe that there are 4 purposes to writing which children revisit every year: inform, entertain, 

persuade and discuss (discuss - UKS2). Across the academic year, all purposes are covered [evidence of 

this shown on curriculum maps]. Different genres within each purpose can be visited each time the 

purpose is visited. 
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Genres within each purpose could include but is not limited to: 

Persuade – adverts, letters, speech, posters, campaigns 

Inform – information text (non-chronological report), recounts, letters, biography, newspaper article, 

explanation text, instructions 

Entertain – stories, other narratives (e.g. diary entry), descriptions (e.g. character description), poetry 

Discuss – balanced argument, review, blog, specific newspaper articles  

 

The Writing Process 

Throughout each unit, the link between reading and writing is made explicit – we read as writers and write 

as readers. The progress through each unit shows the transition from reading as writers (focusing on 

structure, characterisation, language features, vocabulary etc) to writing as readers (word play, 

description, composition, planning editing, revising etc). 

 

Teaching of writing should follow the structure modelled below, but may feature other steps as necessary: 

Immersion 
• Sharing examples together  
• Identifying and discussing grammatical and organisational features  
• Identifying and discussing content of the text, e.g. what the opening paragraph contains, 
what happens in the mid-section, how to conclude etc.   
• Evaluating effectiveness in achieving the purpose  
• Teaching new grammar / punctuation  
• Creating a writing toolkit 

 
Shared and modelled writing  

• Any further new grammar / punctuation teaching if necessary  
• Lesson starters – revising text type features previously taught (5-10 min practice)  
• Introduce hook / stimulus / topic area / conduct research together or in groups  
• Shared writing / modelled writing of the planning process  
• Shared writing / modelled writing using the plan to write the specific text type 
• Shared writing / modelled writing to revise and edit writing  

 

Independent writing  
 

• Introduce hook / stimulus / topic area / conduct research together or in groups if 
appropriate   

• Plan writing 
• Independent writing  
• Edit and revise independently 
• 5. Publish writing (Red Hot Books) 
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Modelling writing is a crucial teaching strategy within the writing process. Teachers talk aloud their 

thought processes as a writer using metacognitive language, communicating what they are doing and why. 

They may demonstrate skills such as but not limited to punctuation, proof reading, word selection, 

sentence construction and paragraphing. Teachers may make use of different coloured pens to highlight 

different grammar structures and words classes. 

Closely linked to modelling writing is shared writing. This is a collaborative approach where pupils 

contribute their ideas and thoughts for the teacher to write. This is a focused session where there is an 

opportunity for children to discuss the most effective or suitable ideas to suit a purpose. 

Children will use blue pens to both improve their work after every piece of sustained writing and respond 

to feedback in a blue pen. 

Vocabulary 

At Hadleigh Junior School, we apply a three tiered approach to teaching vocabulary. Unless promoted, 

children use approximately the same 2000 simple low level words each day that are common in speech. 

These words are referred to as Tier 1 vocabulary and whilst very important, especially in framing high level 

vocabulary, do not give precise or exciting meaning to written sentences. When reading, exciting, concise, 

high level vocabulary is celebrated and investigated for meaning and effect. Teachers encourage children 

to use these by displaying them on working walls and using them in modelled or shared writing. These 

words are Tier 2 (ambitious) words and are endorsed in every instance of writing. Tier 3 (technical) words 

are subject specific, technical vocabulary. They are shared and displayed in other lessons when relevant, 

(e.g. science, geography etc) but also promoted to be used in other subjects or instances of learning to 

enhance children’s understanding that vocabulary can be used in lots of different ways. 

 

Writing Assessment 

Children will receive high quality live feedback as necessary. This may be verbal or written, in line with the 

Feedback Policy.  
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 Independent writing is used to measure progress at the end of a unit of work and inform any future units 

within the same purpose. Independent writing is recorded in their Red Hot books, which form as a record 

of writing progress over time, across year groups.  At the front of each Red Hot Book, there is a writing 

assessment framework which is completed by the class teacher after each piece of work.  

At the end of each term, teachers formally assess children by looking at a range of work in writing books 

against the objectives taught so far that year. Using the writing assessment framework, teachers are to 

establish if children are showing ‘most objectives covered, most of the time’, when deciding if children are 

at the expected standard. Writing assessments are moderated termly in year group teams. Teachers 

compare work across classes to ensure consistency and accuracy. This is supported by both the Assessment 

Leader and the English Leader. All assessments are discussed in termly Pupil Progress meetings, with a 

focus on the individual needs of children, considering pupils that are making less than expected progress, 

or pupils who could make more than expected progress with support. 

Spelling 

At Hadleigh Junior School, we use the Essential Spelling scheme which is in line with the National 

Curriculum. Essential Spelling focuses on the teaching of spelling so that children understand how to apply 

patterns, strategies and knowledge to other words and not just a list of words given for that week. It also 

provides links to prior knowledge and tracks back to related objectives so that teachers can give targeted 

support to children who are not yet able to spell words from their year group programme of study. Each 

unit is broken into 4 sections:  

• Revisit, Explain, Use 

• Teach, Model, Define 

• Practise, Explore, Investigate 

• Apply, Assess, Reflect 

A new spelling rule is taught each week and lessons are delivered using the 4 sections listed above.  The 

lessons may be delivered as 4 individual lessons or 2 sections may be combined.  

There is a particular emphasis on the Review stage of the teaching sequence. This is not ‘what did we learn 

last week?’ but instead: “What do we already know that might help us to spell words in this sequence?” 

The Review session is essential because it gives teachers an opportunity for assessment for learning and 

gives pupils the chance to build connections between existing knowledge and new knowledge. 

Similarly, the Teach part of the sequence provides essential knowledge that support teachers to explain 

and unpick the learning behind the lesson. 

Wherever possible, all children take part in these parts of the sequence regardless of prior spelling 

attainment. The review section always tracks back to prior learning and the teach section introduces new 

learning as well as strategies for tackling spelling. Unless children are supported towards age-related 

spellings, their learning gap will grow wider.  In the Practise and Apply sections, there are two further 

sections: Minor Gaps and Major Gaps.  These resources are used to tailor learning more specifically to the 

current needs and spelling attainment of the children.  
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The Practise sections allow pupils to apply their new knowledge and the Apply sections take place 

independently providing further practise as well as assessment opportunities for teachers.  

It is important that children articulate their learning throughout the sequence and teachers address any 

difficulties or misconceptions along the way. Spelling lessons build on prior learning, make connections 

with existing knowledge and learn strategies that will help children develop their spelling competence. It is 

through explaining what they have learnt about the patterns and processes of spelling that they improve 

their ability to spell accurately.  

 

Grammar and Punctuation 

Grammar is an essential part of reading, writing and spoken language. Sentences are the construct to give 

words their meaning. The purpose of grammar teaching is to enable children to become conscious of 

patterns of language which they can apply to their own work to enhance meaning. Punctuation is integral 

in helping the reader make sense of written texts, while writers use punctuation to help communicate 

meaning to the reader. 

In teaching grammar and punctuation, teachers must emphasise the use of language in model texts and in 

pupils own work. The aim is to develop children’s own curiosity in language, grammar and punctuation, in 

order to allow them to develop more control in delivering the intended meaning of their writing to the 

reader. 

Grammar should be taught as part of the writing process, giving the learning of new grammar structures a 

direct purpose. Model texts should include examples of grammar structures children have already learned 

and need to learn. 

Teachers will: 

- provide direct teaching and accurate modelling of grammar, including when speaking 

- always model the use of technical grammar language 

- provide an environment which develops and promotes understanding of grammar and punctuation 

- ensure grammar teaching focuses on the function of words and sentences within a text and how 

they can be manipulated to create effect 

- use writing to monitor progress and determine targets for development 

- ensure all grammar work is within the context of the current purpose/unit 

- not teach grammar through rote exercises 

Grammar and punctuation will be assessed as part of writing and through using the termly GAPS 

assessment tests provided by Hodder. 

Writing Books 

The highest standards of children’s presentation are expected. Please refer to the Presentation and 

Handwriting policy for details.  
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All teachers must be demonstrating the highest standards of presentation to children, following the same 

policy. All writing that is produced by teachers must model this to children, including marking in books and 

modelled writing on boards and flipcharts. 

Classroom environment 

All classrooms must have a writing working wall which includes: 

• The Learning Journey 

• Example texts 

• Ambitious vocabulary 

• Technical Vocabulary 

• WAGOLL (What A Good One Looks Like) 

• Purpose (Persuade, Inform, Entertain or Discuss) 

 

There must also be space to display flipchart sheets showing modelled or shared writing, vocabulary banks, 

model texts, boxed up models, grammatical structures etc as appropriate. 

• Appendix 1 in the Presentation and Handwriting Policy must also be clearly displayed. 

Children should be able to access dictionaries and thesauruses as well as phonic mats and words banks as 

appropriate to their year group. 

IMPACT 

Through the implementation of our writing policy all children will make good academic progress from their 

individual starting points, mastering the skills and knowledge of the National Curriculum. Evidence of 

pupils’ academic progress can be seen in the work they produce in their books each lesson and through 

both formative and summative assessments. 

Children will be able to plan, draft, edit and revise work through a range of genres and variety of contexts 

allowing them to communicate ideas and understanding effectively in all curriculum areas. Children will 

have developed a rich vocabulary and will use ambitious words in their writing. Children will be effectively 

prepared for the challenges of Key Stage 3. 

Children will understand that writing is used in all curriculum areas and that it is an essential skill necessary 

to communicate ideas and express their learning in a variety of forms and for a range of purposes. Children 

will be able to use their writing knowledge and skills, in all curriculum areas, to enable them to know more, 

remember more and understand more. 

 

Policy implementation is seen as the responsibility of all staff. Its use and effectiveness will be supported 

and monitored by the English Leader, on behalf of the Headteacher and Governors. 
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