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At Hadleigh Junior School, experiences, growth mind-set and mastery are the key drivers of both our 
curriculum and our teaching and learning ethos. We believe in the concept of lifelong learning for both 
adults and children. Learning should be a rewarding and enjoyable experience for everyone and often 
memorable. Through our teaching, we equip children with the skills, knowledge and understanding 
necessary to be able to make informed choices about the important things in their lives. We believe that 
appropriate teaching and learning experiences help children to lead happy and rewarding lives. 

Aims and objectives 

We aim to inspire children with a broad, balanced and creative curriculum, tailored to meet their needs 

and interests, which challenges and develops positive learning habits and growth mindsets in order that 

they achieve well and make good progress. 

 

We provide flexibility in the organisation of our timetable and curriculum to maximise creative learning 

opportunities. 

 

Practitioners build trust and respect so that effective feedback, support and direction is given to move 

learning forward. Children become confident, independent learners who thrive on challenge and are 

resilient when facing setbacks. 

 

Children are supported to understand how they learn best (through the explicit and implicit teaching of 

metacognition) enabling them to become increasingly better learners. 

 

Learning is purposeful, integrating core-skills from across the curriculum, and prepares children for the 

next stage of their education. 

 

Pupils are given a sense of community and belonging and are helped to build positive relationships, as 

well as have respect for themselves and for the ideas and cultures of others. 

 

We support effective learning by ensuring our pupils are mindful of the importance of keeping healthy 

both physically, through diet and exercise, and mentally. 

Effective learning 

Research tells us that people learn in many different ways in different situations and respond to varying 

types of input. We teach in a variety of ways to meet the needs of all pupils, in order that they can be 

continually improving learners. 

We ensure a positive environment in which pupils feel safe, both to learn and make mistakes, and where 

they feel they belong. We want pupils to enjoy learning, be effectively challenged and master the skills 

and objectives taught. Furthermore, we encourage them to participate fully and take responsibility for 

their learning. 

To maximise learning opportunities, teaching will be planned in accordance with the following principles: 

• teaching should build on previous learning and follow a mastery approach. 

• pupils should be given the 'big picture' of the intended learning and understand how the 

lesson fits into this. 

• the teacher should explain the learning for the lesson, and why it is important. 

• lessons should, where possible, have a context and be purposeful. 

• lessons should incorporate opportunities for a range of learning styles to be accommodated. 

• lessons should incorporate opportunities for high quality modelling to promote high standards. 

• lessons should incorporate opportunities for pupils to explore and investigate to promote 

independence and the responsibility for learning. 

• opportunities should be given for pupils to work collaboratively. 



 

• opportunities should be given for pupils to develop their oracy skills. 

• timely and relevant feedback should be given to allow children to review and improve their 

work. 

• feedback provides next steps for learning and deepening pupils’ understanding. 

• feedback can also include celebrating success, reviewing learning strategies and assessing 

learning. 

 

We offer opportunities for children to learn in different ways. These include: 

• investigation and problem-solving 

• research and discovery 

• listening 

• group work 

• paired work 

• independent work 

• whole-class work 

• asking and answering questions 

• using ICT to support learning 

• learning outside the classroom and visits to places of educational interest 

• creative activities 

• looking at pictures and other visual images, including appropriate film clips, television 

programmes and videos 

• listening and responding to music or audio material 

• play including role play 

• group discussions and debates 

• giving and listening to oral presentations 

• designing and making things 

• participation in physical activity 

We encourage children to take responsibility for their own learning and to be involved in reviewing the 

way they learn – what helps them and what makes it challenging (metacognition). 

We follow a mastery approach which enables pupils to become fluent in the key objective and then to 

solve a variety of problems by manipulating the key objective in different ways before exploring the 

objective to a deeper level. 

Learners work in partnership with teachers to ensure that the learning is maximised. 

Effective teaching 

When teaching, we focus on motivating all children, building on their skills, knowledge and 

understanding of the curriculum so that they reach the highest level of personal achievement. We use 

the subject curriculum maps and medium-term plans to guide our teaching. This sets out our intent and 

implementation along with objectives to be taught in each subject for each year group. 

Using ‘assessment for learning’ strategies, teachers identify the starting points of all children and make 

ongoing assessments of each child's progress. This information is used when planning future lessons. It 

enables them to take into account the abilities of all children and to set challenges and tasks which lead 

to success and progress for all learners. We have high expectations of our pupils’ potential to achieve 

well but, when necessary, we tailor challenges to ensure access for all or we provide an individualised 

curriculum, setting SMART targets. For those who fall behind, a variety of timely interventions take place, 

to support catch up. This takes place in a range of formats including booster groups, individual 



 

intervention and specific targeted programmes. Through ongoing live feedback we provide next steps for 

children so they can make quick progress. We review the progress of each child at various times during 

the year. 

We plan our lessons with clear learning objectives. Our planning considers how the objectives will be 

delivered and assessed. We are a reflective teaching team and regularly evaluate and modify our 

practice to ensure it remains relevant and that we maintain high standards. 

High quality modelling is an important part of our lesson delivery. This enables the teacher to highlight 

the steps necessary to be successful.  

The teaching of relevant vocabulary is also a key driver in the teaching and learning process. Identifying, 

learning and using ‘star’ vocabulary enables children to improve their understanding and application of 

skills across the curriculum. Our expectations are high and we encourage children to show their mastery 

by accurately using the technical vocabulary learned in all subjects across the curriculum. The 

appropriate and timely use of sentence stems supports mastery and supports pupils to speak and write 

in full sentences using relevant vocabulary. 

Teachers work hard to establish good working relationships with all the children in the class. We treat the 

children with kindness and respect. We recognise that they are all individuals with different needs, but 

we treat them fairly and give them equal opportunities to take part in class activities. All our teachers 

follow the school policy with regard to behaviour and classroom management. We set and agree with 

children the class code of conduct and we expect all children to comply with the whole school rules that 

we jointly devise to promote the best learning opportunities for all. We praise children for their efforts 

and, by so doing, we help to build positive attitudes towards school and learning in general. We insist on 

good order and behaviour at all times. When children behave in a way that does not meet these 

expectations, we follow the guidelines as outlined in our Behaviour Policy, which helps them to reflect 

and return to a more positive state of learning. 

We try to ensure that all tasks and activities that the children engage in are safe. We teach and promote 

all aspects of e-Safety. When we plan to take children out of school, we follow a strict set of procedures 

to ensure safety: the venue is visited where appropriate, risk assessments are completed and various 

permissions are obtained. We inform parents or carers to obtain their permission before the visit takes 

place. 

We deploy learning assistants and, where appropriate, other adult helpers in ways that meet the needs 

of pupils. Sometimes, they work with individual children and sometimes they work with small groups. 

Our classrooms are attractive learning environments. We change displays frequently, so that the 

classroom reflects the topics studied by the children and supports their new learning. We also use 

‘working walls’ and displays of work in progress to demonstrate effective learning strategies and to 

model good practice. Each classroom has a working wall for English and maths which support the 

learning. All have a consistent format and include sections on the learning journey, vocabulary and a 

WAGOLL (what a good one looks like). For further details on the expectations for displays please refer to 

the Display Policy. 

All classrooms have a range of dictionaries and thesauruses as well as basic maths equipment which 

are readily available to support learning. We believe that a stimulating environment sets the climate for 

learning and that an exciting classroom promotes independent use of resources and a high standard of 

work. 

Further details of the expectations for the classroom environment and the teaching and learning for 

English and maths can be found in appendices 1, 2 and 3 respectively. 



 

The role of the Headteacher and other senior leaders 

The Headteacher and other members of the Senior Leadership Team are primarily the leaders of 

teaching and learning. Their own practice models high quality teaching. They have a responsibility to 

monitor and evaluate the quality of teaching and learning in the school. This will be achieved through: 

• team teaching and working alongside teaching colleagues 

• leading or supporting PPA sessions, when teachers plan and evaluate their children’s 

learning together 

• talking to children about their learning in lessons 

• scrutinising pupils’ work in their books 

• conducting learning walks and drop-ins 

• analysing pupil assessment records 

 

At Hadleigh Junior School we have an Assessment, Teaching, Learning and SEND Team which is made 

up of the Assistant Headteacher, SENDCO and assessment leader. This team drives the mastery of 

teaching and learning ensuring that what we do is relevant, based on research and up to date thinking 

and maintains high standards. The team creates an ethos of support and continual professional 

development. When necessary, specific support and improvement programmes will be devised for 

teachers.  

The role of governors 

Our governors support, monitor and review the school's approach to teaching and learning. In particular 

they: 

• support the use of appropriate teaching strategies by allocating resources effectively 

• ensure that the school buildings and premises are used optimally to support teaching and 

learning 

• seek to ensure that both staff development and performance management promote high 

quality teaching and learning 

• monitor the effectiveness of the school's teaching and learning approaches through the 

school's self-review processes and data analysis which include reports from the Headteacher, 

senior leaders and subject leaders and a review of the continuing professional development 

of staff. 

The role of parents and carers 

We believe that parents and carers have a fundamental role to play in supporting their children’s 

education. We inform parents and carers about the curriculum, teaching and learning strategies, what 

their children are currently learning and the outcomes of assessment. We do this by: 

• holding parents' meetings to explain our school strategies for various aspects of the 

curriculum 

• providing information to parents and carers, which outlines the topics that the children will be 

studying 

• providing parents and carers opportunities to discuss the progress of their child as well as 

indicating how their child can improve further 

• explaining to parents and carers how they can support their children with homework 

• welcoming information from parents and carers about their children which may impact on their 

learning in school or tell us about their learning and achievements beyond the school gate 

We believe that parents and carers have the responsibility to support their children and the school in 

implementing school policies. We would therefore expect parents and carers: 



 

• to ensure that their child has the best attendance record possible 

• to ensure that their child is fully prepared for school with the correct equipment for lessons, 

uniform and PE kit 

• to inform school if there are matters outside school that are likely to affect a child's learning or 

behaviour 

• to promote a positive attitude towards school and learning in general 

• to fulfil the requirements set out in the Home–School agreement 

Monitoring and review 

Senior leaders and the governing body monitor the school's Teaching and Learning Policy and review it 

regularly, so that we can take account of new initiatives and research, changes in the curriculum, 

developments in technology or changes to the physical environment of the school. 

 

Other relevant policies 

• Feedback policy 

• Behaviour policy 

• Curriculum policy 

• English policy 

• Maths policy 

• SEN policy 

• Display policy 

• Foundation subject policies 

 

 

Written by: Sarah Thompson, Assistant Headteacher 

Reviewed date: September 2025 

To be reviewed by: September 2027 

  



 

Appendices: 

 

1. Classroom environment  

2. Expectations for the teaching and learning of English 

3. Expectations for the teaching and learning of maths 

  



 

Appendix 1 – Classroom environment 

Classrooms should be tidy, positive learning environments. The following is a list of what is expected in 

each classroom/teaching area. 

 

Clear, tidy surfaces 

All chairs in a position to easily see the board 

Clear space around tables 

Behaviour display (school policy) 

School rules poster (at the top of the whiteboard) 

Core values logo 

Fire register (yellow- kept by class door) 

Fire escape route (kept with fire register) 

Fire evacuation procedures and Fire Regulations (both red- kept by class door) 

English working wall (divided into relevant sections - see policy) 

Handwriting poster 

Maths working wall (divided into relevant sections - see policy) 

Dive deeper poster 

Topic display 

Growth mind-set display 

Metacognition display 

Working scientifically poster 

Walking home timetable displayed (kept by class door) 

Children attending clubs timetable (kept by class door) 

Named pencil case per child with: pencil, blue pen, black pen, whiteboard pen and glue stick (kept on 

desks) 

Magazine holder per table/group to store books – basic skills, writing and maths books 

Basket per table/group to store pencil cases 

Clearly labelled draws and cupboards- using school format only 

Door sign with class and adults listed (office make these) 

English, Maths, Science, Topic and Red Hot Books to have plastic covers and school format labels only 

Dictionaries and Thesauruses 

Standard maths equipment 

Clock 



 

Appendix 2 – English expectations 2025 

 
Reading 

At Hadleigh Junior School, we believe that creating a love of reading is a vital tool in ensuring 

our children are given the best life chances. Cultivating readers with a passion for a wide range 

of materials will ensure that children’s love of reading will extend far beyond the classroom and 

allow them to build on their skills independently through a real curiosity and thirst for knowledge. 

This is driven by the three key areas of Experiences, Growth Mind-set and Mastery. 

We aim to: 
 

• raise the standards of reading for all children 

• perceive reading as not only a lifelong enjoyable activity, but a purposeful, lifelong skill 

• use reading independently to support learning across the curriculum 

• use a range of reading strategies to support them with unfamiliar words and texts 

• be knowledgeable about authors, illustrators, different genres and styles  

• give children opportunities to link current objectives to previous learning from previous 

years, including Key Stage 1 

• effectively prepare children for the challenges of Key Stage 3 Reading. We develop our 

understanding and command of the English language through our experience of and 

exposure to challenging texts. 

• ensure reading is varied. We recognise that reading comes in many forms and essential 

to everyday life. 

• ensure reading is explored. We interrogate texts through rigorous study to develop 

understanding and purpose.  

 

 
We believe that: 

• Reading is inspirational. We are enthused and stimulated by what we read and use the 

ideas and techniques that we have experienced when reading to inform our own written 

work. 

 
Curriculum 

 
At Hadleigh Junior School we follow the Hadleigh English Curriculum, derived from the National 

Curriculum (2014). 

Children are given opportunities to consider and link prior learning when facing new work, as 

well as daily practise of current skills being learned. These small steps to learning and 

remembering will enable the children to develop mastery of reading skills over time. 

Teaching and Learning 



 

At Hadleigh Junior School books form the heart of our curriculum. We aim to develop children’s 

love of reading and as such all learning starts with a high quality inspirational text that is 

carefully chosen in order to provide meaningful opportunities from which to teach other subjects 

such as Science, Geography and History. The book is shared with the class every day.  

We subscribe to the principles of Talk for Writing and make the link between reading and writing 

explicit – we read as writers and write as readers. The progress through each unit shows the 

transition from reading as writers (focusing on structure, characterisation, language features, 

vocabulary etc) to writing as readers (word play, description, composition, planning, editing, 

revising etc). 

When working with a model, we use a variety of strategies to deepen the reading experience, 

such as: boxing up to investigate grammar and its purpose; drama, hot-seating, freeze framing 

and text mapping to develop understanding and meaning; comprehension to develop literal and 

inferential understanding. 

During all lessons across the curriculum, children are given as many opportunities to read aloud 

as possible. When using a text in any subject, teachers use literal and inferential questioning to 

check and deepen understanding. In all instances of reading, teachers model reading strategies 

including how to use phonics to decode unknown words. 

 

Writing 

At Hadleigh Junior School we believe that writing is an essential life skill. It relies on a variety of 

skills including reading, spelling, handwriting, grammar and composition. It is the ability to 

convey meaning in written language for different purposes. It enables children to communicate 

ideas and understanding effectively in all curriculum areas. This is driven by the three key areas 

of Experiences, Growth Mind-set and Mastery. 

At Hadleigh Junior School we aim to: 

• raise standards of writing for all children 

• inspire children to write by providing an exciting and engaging hook or purpose for their 

writing 

• give children the opportunity to write everyday 

• give children the opportunity to plan, write, edit and revise work through a range of 

genres variety of contexts 

• develop in children a love of writing 

• develop children’s creative minds and expand on their vocabulary 

• develop children’s independent writing skills by increasing their ‘writing stamina’ so they 

can write quietly with focus and enjoyment for a sustained period of time 

• give children opportunities to link current objectives to previous learning from previous 

years, including Key Stage 1 

• effectively prepare children for the challenges of Key Stage 3 

 

Curriculum 



 

At Hadleigh Junior School we follow the Hadleigh English Curriculum, derived from the National 

Curriculum (2014). 

Teaching of writing must be embedded within a meaningful, creative context where children are 

clear of the purpose to their writing. Writing should be based on a cross curricular, inspirational 

hook or experience planned for the children by teachers that will inspire and motivate children to 

write. 

Spelling, grammar and punctuation are taught in conjunction with the purpose being covered 

and should always link to the text being produced at the end of the unit. Specific writing, 

grammar, spelling and punctuation objectives for each year group can be found on Curriculum 

Maps. 

We believe that there are 4 purposes to writing which children revisit every year: inform, 

entertain, persuade and discuss. Across the academic year, all four purposes are covered 

[evidence of this shown on curriculum maps]. Different genres within each purpose can be 

visited each time the purpose is visited. 

Genres within each purpose could include but is not limited to: 

Inform – information, explanation, description, instructions, diary, recount, biography 

Entertain – narrative, short stories, description, descriptive poetry, narrative poetry, recount 

Persuade – letter, persuasive leaflet, advertisement 

Discuss – letter, balanced argument 

The Writing Process 

Throughout each writing unit, the link between reading and writing is made explicit – we read as 

writers and write as readers. The progress through each unit shows the transition from reading 

as writers (focusing on structure, character, language features, vocabulary etc) to writing as 

readers (word play, description, composition, planning, editing, revising etc). 

At Hadleigh Junior School we promote the Writing Mantra below: 

- First idea/thought is not always the best 

- Magpie from everyone 

- Be adventurous – don’t fear not being able to spell a word 

- Never dodge a good word 

- Fear is the enemy of creativity 

 

Investigating the text type 

- Warm up words/phrases/grammar through 60 second games 

- Read an inspirational model text 

- Internalise the model 

- Box up the text – analyse and deconstruct text 

- create steps to success for the unit 

 



 

Modelled and shared writing 

- Revisit words/phrases/grammar 

- Map/box up new version of the text 

- Talk the text 

- Deconstruct text to a 5 sentence model 

- Modelled writing (see below) 

- Shared writing (see below) 

- Practise grammatical structures 

- Practise sections of the text (beginnings, endings, balanced argument paragraphs etc.) 

- Mini hot tasks to show progress of sections of text 

- Write own version based on model 

 

Be Independent 

- Reinforce words/phrases/grammar through 60 second games 

- Create own 5 sentence texts 

- Box up/map own version 

 

Hot task 

- Show what you know 

- Compare cold and hot work 

- Celebrate learning 

 

Red Hot Task 

- Write a final, best copy, to be recorded in Red Hot writing books for assessment. 

 

Modelling writing is a crucial teaching strategy within the writing process. Teachers talk aloud 

their thought processes as a writer, communicating what they are doing and why. They may 

demonstrate skills such as but not limited to punctuation, proof reading, word selection, 

sentence construction and paragraphing. Teachers may make use of different coloured pens to 

highlight different grammar structures and words classes. 

Closely linked to modelling writing is shared writing. This is a collaborative approach where 

pupils contribute their ideas and thoughts for the teacher to write. This is a focused session 

where there is an opportunity for children to discuss the most effective or suitable ideas to suit a 

purpose. 

Children will use blue polishing pens to improve their work after every piece of sustained writing 

and respond to feedback in a blue pen. 

Writing Assessment 

Each unit of writing will start with a Cold Task which is to be used as a baseline assessment for 

the unit of work. 



 

Children will be provided with feedback during the lesson in order to make good progress (see 

Marking Policy). 

A Hot Task should be used to measure progress at the end of a unit of work and inform any 

future units within the same purpose. 

Each term After each unit of work, teachers formally assess children by looking at the child’s 

final piece of written work against the objectives taught so far for that year. Each year group has 

a writing assessment sheet, which is to be displayed at the front of Red Hot books. English 

books. Teachers are to establish if children are showing ‘most objectives covered, most of the 

time’, when deciding if children are at the expected standard. The writing assessment sheet is 

to be updated across the year in line with data drops for other subjects, set by the Assessment 

Leader: a baseline judgement in September then at the end of the Autumn, Spring and Summer 

terms. 

Reading and Grammar and Spelling Assessment 

PIRA (Progress in Reading Assessment) and GAPS (Grammar and Punctuation, Spelling) tests 

are used at the end of each term to track children’s progress in Reading, Grammar and Spelling 

and to gain a standardised score for the term. These results are used in combination with class 

work evidence in order to make teacher assessments. They are tracked over time and 

discussed in pupil progress meetings in order to ensure that all pupils are making at least 

expected progress. 

 

Planning 

 

All reading, writing, spelling and grammar lessons follow the Hadleigh English Curriculum. 

Teachers provide 5 x reading session per week. There are five English lessons per week; one 

with a grammar outcome, one with a comprehension outcome. All sessions should form part of 

the Talk for Writing process. Explicit spelling could be taught as part of English Basic skills 

sessions (1 recorded piece of work). A minimum of 4 pieces of work to be recorded in books per 

week: one will be grammar with two additional pieces plus the spelling work mentioned above. 

Free write sessions should also be included to provide children with opportunities to write 

independently from a stimulus. e.g. a picture of a story starter. These should allow children to 

practise previous learned skills or text type. Free writes could occur during English Basic skills 

sessions or during a lesson. 

 

Lesson slides are shared with support adults as appropriate. Over a sequence of lessons for a 

specific objective, there is clear evidence of activities which support children’s journey to 

mastery. All  Generally, grammar and spelling lessons will consist of at least 3 levelled 

challenges, which use intelligent practise to move children from fluency of a skill through to 

reasoning and problem solving. When children have demonstrated mastery of a skills or 

concept, they will be given opportunities to deepen their understanding. Work is personalised to 

meet the needs of any child that requires it, for them to access learning. 

 



 

Children will be provided with feedback during the lesson in order to make good progress; 

children will edit their work as necessary, following feedback (see marking policy). 

 

Reading and spelling homework is set weekly by each year group. This is used as an 

opportunity to practise and consolidate in school learning. 

  



 

Appendix 3 – Maths expectations 2025 
 
 
Rationale 
 
At Hadleigh Junior School we believe that every child can achieve in maths and it is our 

responsibility as a whole staff to provide an environment and experiences to make this possible. 

Exploration and discovery are at the heart of the curriculum with the opportunity for all children 

to develop understanding through concrete, pictorial and abstract tasks. Our teaching of maths 

is based on a mastery approach in the belief that every child is capable of success.  

 

Aims 

 

At Hadleigh Junior School we aim to: 

• become fluent in the fundamentals of mathematics, including through varied and 

frequent practice with increasingly complex problems over time, so that pupils 

develop conceptual understanding and the ability to recall and apply knowledge 

rapidly and accurately 

• reason mathematically by following a line of enquiry, conjecturing relationships 

and generalisations, and developing an argument, justification or proof using 

mathematical language 

• solve problems by applying their mathematics to a variety of routine and non-

routine problems with increasing sophistication, including breaking down problems 

into a series of simpler steps and persevering in seeking solutions. 

 
Through teaching maths, we aim to develop the following attitudes: 

• curiosity and interest 

• growth mindset 

• perseverance 

• confidence 

• independence. 

 
What do maths lessons look like at Hadleigh Junior School? 
 

• Concrete, pictorial and abstract activities are planned, within a lesson or across a series 

of lessons 

• Power maths and White Rose resources support high quality teaching and the planning 

process 

• Modelling by teacher and other adults 

• Learning linked to real life/ opportunities are provided for children to apply their learning 

in everyday situations 

• Feedback, mainly live/during the lesson, is given to support children in making 

good/accelerated progress. Teacher’s will review books after the lesson where 

appropriate to plan for future learning. 

• Opportunities for discussion/ reasoning and problem solving to deepen children’s 

understanding of mathematical concepts 

• Children answer in full sentences to demonstrate their deep understanding of concepts. 



 

 
Expectations 
 

• Each year group follows their year group curriculum exclusively. White Rose planning 

overviews are used to ensure the curriculum is covered for that year. 

• Mastery unit plans, from Power Maths, are used to ensure teaching promotes full 

understanding of the skills being taught, ensuring they can be applied to new/unfamiliar 

situations. 

• Lesson slides are shared with support adults as necessary. 

• Over a sequence of lessons for a specific objective, there is clear evidence of activities 

which support children’s journey to mastery. 

• Most lessons will consist of 3 levelled challenges, which use intelligent practice to move 

children from fluency of a skill through to reasoning and problem solving. When children 

have demonstrated mastery of a skill or concept, they will be given opportunities to 

deepen their understanding. 

• Children will be provided with feedback during the lesson in order to make good progress 

(see Feedback Policy). 

• There is evidence of maths learning in children’s books at least 3 times per week. This 

may be written work, a picture, an explanation of the learning written by the child etc. 

• Lower School use 1cm squared books and Upper School use 8mm squared books. 

• Times tables rock star is used in every class to support children’s times table knowledge 

– 4x week and data is tracked to show progress. 

• Each morning starts with a ‘maths practice’ session. This session is often used to further 

practise areas or concepts which have been identified as an area for development 

through AfL, as well as an opportunity to develop fluency of number. 

• Each week there are 3 x 10 minute KIRF sessions which follow the half termly objective 

for the year group. This supports children’s quick recall of key maths facts. 

• Maths homework is set weekly by each year group and it is included on the weekly 

homework sheet uploaded to Dojo. This is used as an opportunity to practise and 

consolidate in school learning and may include a maths worksheet, KIRFS or times 

tables. For Year 6, pages are set in their homework practice books. 

• PUMA tests are used regularly to track children’s progress and to gain a standardised 

score. These results are used in combination with class work evidence in order to make 

teacher assessments. 


