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Introduction

What is feedback? Feedback is information given about a task or aspect of learning that closes
the gap between what is currently understood and what is aimed to be understood or deepens
the understanding further. This feedback takes the form of next steps or progress targets. It
can be written or verbal and may take various forms.

This policy sets out the consistent approach to feedback that we take at Hadleigh Junior
School. It is based on a wide range of research and encompasses the views of our teaching
staff and pupils. The overriding aim is to achieve the right balance between maximum impact
on the learning process/pupil progress and manageability. We believe that the best use of
teacher time outside the classroom is in the planning and preparation of excellent lessons and
rich learning experiences which inspire and enthuse pupils, resulting in the best possible
progress.

Effective feedback should provide the learner with next step information on where they are
going (goal), how they are doing (current progress towards goal) and what they should do next
(to improve progress towards goal or to challenge further). Equally important is the active role
of the pupil and the time devoted to both receive the feedback and act upon it.

Aims

The aim of this policy is to ensure clear understanding of all relevant staff of the purpose,
expectations and processes for effective feedback in order to promote independent, resilient
and active learning with the outcome of maximum progress and achievement for the pupils of
this school.

Specifically the aims of feedback at this school are:

1. To help pupils make progress by informing them of what they have done well and what
they need to do to improve/strengthen their learning (next steps/targets).

2. To provide strategies for pupils to improve and deepen their learning including self and
peer assessment.

3. To give pupils time to reflect upon their learning and put effort into making
improvements.

4. To inform planning and structure the next phase of learning.

5. To promote pupil confidence, self-efficacy, meta-cognition and self-regulation.

6. To encourage a dialogue between pupil and teacher (or relevant member of staff) and
peers.

7. To create learners who enjoy the thrill of the learning.

8. To identify and correct mistakes.

Principles of feedback at Hadleigh Junior School

1. Inthe moment, verbal feedback will be the most prevalent form of feedback.
2. Feedback should be timely, allowing pupils to ‘have a go’ and relevant to both the
needs of the pupil and the phase of learning. Put simply these are:
e Surface knowledge phase where a skill’knowledge is introduced for the first time
— feedback is given mainly in connection with the correctness or incorrectness of
the task.



¢ Relating/linking ideas phase — feedback is aimed at the processes used to
complete task, e.g. reassess approach, provide error detection strategies,
consider alternative methods, find more information.

e Extending ideas — feedback focuses on deeper understanding, self-regulation
and evaluation strategies where the pupil takes more control, e.g. self-
assessment, self-help strategies.

3. Where appropriate feedback should be given in relation to the learning objectives or
success criteria.

4. Feedback should focus on the quality of the work/learning, providing next steps/targets.

5. A climate of trust and care with good pupil/teacher relationships should be developed so
that feedback can be given and received without anxiety.

6. The school culture of Growth Mind-set and mastery learning will underpin feedback to
enable an environment where making mistakes is valued and there is a belief that
everyone can achieve.

7. Pupils should be taught how to receive, interpret and act upon feedback including
through teachers modelling the process.

8. We also recognise that high quality teaching naturally provides regular feedback about
how to be successful.

Types of feedback

Specific expectations for feedback in all subjects are given in Appendix 1. The following are
examples of types of marking which may be used as appropriate.

Live, in lesson feedback

This is the most frequent type of feedback used in our school and begins with the provision of
high quality teaching where teachers naturally provide feedback to the class. This may take
the form of whole class verbal feedback at various points in the lesson to address
misconceptions and provide advice on the steps to success. This is followed up with
individualised, precise feedback. The teacher and other appropriate staff engage with pupils
throughout the lesson, assessing understanding and providing immediate and relevant advice
which, in turn, leads to direct pupil action/ improvement. The feedback is precise and relates to
learning objectives/success criteria or personal targets. It may also include feedback on
spelling and grammatical errors. A system of pink ticks and green arrows (which may be
accompanied by a relevant word or phrase) represents the verbal feedback that has taken
place in the lesson indicating what has gone well and how it might be improved. The member
of staff checks that the feedback has been understood and pupils then respond in blue pen
showing the action they have chosen to take as a result of the feedback.

The following are a selection of methods we use to check pupils’ understanding which enables
the most precise feedback:

e Teacher questioning

e Pupil questioning to teacher and other pupils (aided by question stems if appropriate)
e Talk partners

e Whiteboard work

¢ Avoid providing answer — let pupils work out their response first

Live feedback may also be given to the whole class when a general misconception has been
identified or when the teacher deems that the whole class will benefit from the feedback. This



can be achieved through mid-learning feedback stops and may involve displaying a piece of
work and providing collaborative feedback.

Self-assessment/self-marking

Pupils will self-mark in blue pen when the task lends itself to this method. At relevant times,
pupils may also self-assess using a variety of strategies.

Peer feedback

When relevant, peer feedback is used. The most common method used in this school is
collaborative peer feedback as follows:

e Working in groups of three, books are placed on top of each other.

e A section of the pupil’s work is read out loud by the pupil themselves. This allows some
self-identification of errors/omissions.

e Each member of the group provides feedback on elements for improvement.

e The pupil retains control throughout and chooses to make relevant improvements based
on the discussion in blue pen.

¢ PF should be noted next to the work with the name(s) of the pupils giving feedback.

For self and peer feedback it is vital that the feedback is credible. To this end, we train and
coach pupils in the art of providing feedback so that it remains meaningful, relevant and leads
to improvement. This will include guiding pupils to make wise decisions on improving their
work to avoid losing/overriding the existing positive elements in the work.

Writing - cold to hot task process

When writing (including subjects other than English as appropriate), we use a cold to hot task
process. The pupils complete a task using their existing knowledge. The teacher reviews the
cold task for gaps in understanding and subsequently plans a series of lessons which will
address the gaps. Along the way, pupils will be given live feedback, in the form of next steps
and progress targets, including from peers, as appropriate, and will be given opportunities to
respond, edit and up-level their work. The process concludes with a hot task, with the aim of
the gap learning being incorporated thus improving knowledge and understanding. The red hot
task will be self-assessed against success criteria and evaluated by the teacher to inform the
ongoing assessment of pupil achievement and progress.

Modelling

It is well documented that modelling in the learning process is a valuable tool to develop strong
learners and good progress. This is also true of the feedback process. At this school, we value
the views of pupils and view them as an important part of the feedback process. Consequently,
we incorporate into the learning sequence, where appropriate, the modelling of how to give
relevant and meaningful feedback so that we all contribute to pupil progress.

Post lesson action

At this school, our post lesson action is focused less on feedback for next time and more on
assessing where pupils are in the learning process and in which direction the teaching
sequence needs to go. Books are regularly reviewed outside the lesson for a number of
reasons:



1. The completed work is reviewed to ensure the quality of self-marking and to review
explanation answers and open-ended tasks.

2. The review is used to identify gaps and inform year group discussions, planning and
next steps in the teaching sequence.

3. Occasionally a teacher may decide that post lesson written feedback about prior work is
necessary to ensure progress of particular pupils or because it suits the nature of the
sequence of learning. In this situation, the written feedback should be precise, focused
and succinct, and relate to improvements to the task or to deepen understanding. Pupils
must be given time to respond to maximise the impact of the feedback.

Roles

All teaching staff will follow the feedback policy.

In-house cover teachers and agency supply staff will be expected to provide live feedback
using the process below in the classes they cover.

TAs, where appropriate, will provide feedback to pupils they support or are directed to work
with, in line with this policy.

Students are expected to follow this policy under the guidance of the class teacher.

Equality of opportunity

All pupils are entitled to have feedback provided to them in accordance with this policy.

SEND and Inclusion

Effective feedback and marking must be accessible to all pupils and will reflect their individual
needs and abilities, e.g. supporting pupils to understand feedback and how to respond, etc.

Monitoring and evaluation

We believe that feedback is a vital element of the teaching and learning process and when
executed well, leads to accelerated progress. It is equally important that the process is
monitored to ensure it remains relevant and in line with current research. Senior leaders will
provide ongoing support and development to all staff. We will review the process regularly to
ensure that it remains relevant and that its impact on pupils’ progress aligns appropriately with
the time taken to administer the process. Pupils should be able to explain the process, how
they respond to next step feedback and how it supports their progress. Staff will be given
regular opportunities to evaluate and give feedback about the process so that we can adapt
and maintain its relevance and high impact.

Senior leaders will triangulate a range of evidence to ensure the quality and impact of
feedback. This may include, but is not limited to, pupil data, book reviews, moderations, DA
and SEND reviews and conversations with pupils and staff.
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Appendices

Appendix 1 — Feedback Expectations

Appendix 2 — Examples of feedback comments and prompts (these were
originally used for written marking but most can be transferred to verbal
feedback)

Please also note that the SLT hold examples of how verbal feedback is
noted in books. This is used in staff training and for CPD and induction
purposes.



Appendix 1

Feedback expectations

Dates and titles

These are included for all work in books. The date and title for a piece of work
will be aligned on the left hand side of the page. For lessons which include
challenges, the date and title can be printed on the challenge sheets. Otherwise,
it will be handwritten.

E.Q.
Thursday 4™ July 2019

Persuasive letter

4.7.19

Calculating angles in triangles

Maths

o Live feedback given in all lessons (by all staff). Positive elements to be
ticked above in pink pen, relevant to learning objective and/or pupil’s
targets. Developmental areas identified with a green arrow and where
relevant accompanied by a word, phrase or example (based on need) which
indicates to the pupil how to progress. This is responded to by pupils using
blue pen. Pupils should understand (and be able to discuss) that this is their
next step to make progress towards the learning objective. The challenge
approach supports the next step process throughout the learning, as it is
progressive and deepens learning along the way. Feedback should be
given as often as it is needed. We have high expectations of ourselves and
teachers are trusted to make this judgment. Monitoring will ensure that
feedback is consistent and fairly distributed according to need-

e Where appropriate, spelling errors will be underlined in green with a wiggly
line and the pupil will be expected to respond in blue. A maximum of three
will be identified (the three most relevant for the task or pupil).

e Where appropriate, pupils self-mark in blue pen.

e Books must be regularly reviewed for a number of reasons. Firstly, the
completed work is reviewed to ensure the quality of self-marking and to
review explanation answers and open-ended tasks. Secondly, the review
should identify gaps and inform year group discussions, planning and next
steps in the teaching sequence. This is an essential step in ensuring
appropriate challenge for all groups in forthcoming lessons.



English

Grammar and spelling

e As maths

Writing

Live feedback given in all lessons (by all staff). Positive elements to be
ticked above in pink pen, relevant to learning objective and/or pupil’s
targets. Developmental areas identified with a green arrow in the margin,
along with a word, phrase or example (based on need) which indicates to
the pupil how to progress. This is responded to by pupils using blue pen.
Pupils should understand (and be able to discuss) that this is their next step
to make progress towards the learning objective. The challenge approach
supports the next step process throughout the learning, as it is progressive
and deepens learning along the way. Feedback should be given as often as
it is needed. We have high expectations of ourselves and teachers are
trusted to make this judgment. Monitoring will ensure that feedback is
consistent and fairly distributed according to need.

Spelling errors will be underlined in green with a wiggly line. A maximum of
three will be identified (the three most relevant for the task or pupil).

A cold task is used to identify gaps in order to plan a series of lessons to
teach those gaps.

Following the cold task children will self-assess against a genre specific
checklist.

During the series of (writing) lessons, pink ticks and green arrows will be
used to show feedback given and responded to in blue pen (as above).
The type of feedback should align with the stage of learning and therefore
develop understanding of the learning intention. Where appropriate,
feedback should address errors with grammar, punctuation and spelling but
should also deepen understanding. Children should receive both types of
feedback across a unit of writing. Here, the judgement of the teacher is
imperative.

The series of lessons will include editing sections where pupils will up-level
in blue pen.

At the end of the unit, a hot task will be completed, followed by a self-
assessment against the same checklist to identify progress.

The red hot task will be assessed by the teacher against the year group
writing checklist and be used to inform the ongoing assessment process.



Science and foundation subjects

e Live feedback given in all lessons (by all staff). Positive elements to be
ticked above in pink pen, relevant to learning objective and/or pupil’s
targets. Developmental areas identified with a green arrow along with a
word, phrase or example (based on need) which indicates to the pupil how
to progress. This is responded to by pupils using blue pen.

e Pupils should understand(and be able to discuss) that this is their next step
to make progress towards the learning objective. The challenge approach
supports the next step process throughout the learning, as it is progressive
and deepens learning along the way. Feedback should be given as often
as it is needed. We have high expectations of ourselves and teachers are
trusted to make this judgment. Monitoring will ensure that feedback is
consistent and fairly distributed according to need.

e The type of feedback should align with the stage of learning and therefore
develop understanding of the learning intention.

e Spelling corrections should focus on technical vocabulary appropriate to
the subject being taught.



Appendix 2

Examples of feedback comments and prompts

English

Maths

Read your work- can you add ...
(3 full stops, an adverbial which says where,
a question mark, etc.)

Look back at your work - can you add ...

Try to find the sentence which needs to be
changed/doesn’t make sense and improve it.

Can you find/explain where you went
wrong?

How could you check this?

How could you check this?

Now try this ... (a higher tier question or
task, or task to encourage deeper
thinking/further challenge)

Now try this ... (a higher tier question or
task, or task to encourage deeper
thinking/further challenge)

Is there another way you could write this
information (highlight sentence)?

Is there another way you could do this?

Can you find a way to write this in a shorter
sentence?

Can you find a quicker way to do this?

Finish this sentence: ...

Finish this sentence: ... (explaining work)

Fill in the blanks: ...

Fill in the blanks: ...

Highlight the sentence where you have
used ... (adverbials, connectives, correct
punctuation, speech marks, persuasive
language, etc.)

Highlight where you have used ...
(column method, a strategy to check your
answer, etc.)

Tell me 1/2/3 reasons why I should give you
a team point for this work.

Tell me 1/2/3 reasons why I should give you
a feam point for this work.

Show me ... that have ...
E.g. Show me two sentences that have
adverbials.

Show me ... that have ...
E.g. Show me two numbers that have a
difference of 12.

What ...would you use to ..?
E.g. What word would you use to show me
what the character is feeling?

What ...would you use to ...?
E.g. What unit would you use to measure
the width of the table?

Please write another sentence to show me
how ...

Is there another method you could have
used?

How would this sentence work with ...
adverbials, connectives, adjectives?

How would this work with ...
other numbers/3 digit numbers/simpler
numbers/fewer numbers?

What would happen if ..?

What would happen if .2

What new words have you used today/what
do they mean?

What new words have you used today/what
do they mean? What other mathematical
words mean the same?

What if you could only use ... short
sentences, simple sentences, complex
sentences, adjectives for sight and sound,
efc.

What if you could only use ... multiples of 5,
3 digit numbers, numbers less than O, etc.

What if you could not use ..?

What if you could not use ...?




R e m e m b e r (Bloom’s Taxonomy)

name, tell, list, find, describe, order, label

U n d e rStan d (Bloom’s Taxonomy)

explain, discuss, compare, predict

Ap p Iy (Bloom’s Taxonomy)

show, use, solve, choose, demonstrate

An aIyS e (Bloom’s Taxonomy)

Investigate, compare, explain, test

Eval u ate (Bloom’s Taxonomy)

decide, choose, recommend, justify, judge, evaluate

4 )
C re a.te (Bloom’s Taxonomy)
create, design, plan, invent, imagine, develop

. J




